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Title: Creative activities in language teaching. 
Abstract 
Language is not only the total sum of statements and sentences grammatically accepted, but also the usage we make of them. 
Simulations and role-plays provide with the necessary opportunities to develop the language in a natural way. This kind of genuine 
communication involves, first, speaking, but also non-verbal communication, such as gestures, facial expression. All these aspects 
will surely contribute to develop the communicative competence of our students, making the learning of a foreign language a nice 
and amusing experience. 
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Título: Actividades creativas en la enseñanza de lenguas. 
Resumen 
El lenguaje no es solo la suma total de enunciados y oraciones gramaticalmente aceptados, sino también el uso que hacemos de 
ellos. Las simulaciones y juegos de roles brindan las oportunidades necesarias para desarrollar el lenguaje de forma natural. Este 
tipo de comunicación genuina implica, primero, hablar, pero también comunicación no verbal, como gestos, expresión facial. 
Todos estos aspectos seguramente contribuirán a desarrollar la competencia comunicativa de nuestros estudiantes, haciendo que 
el aprendizaje de un idioma extranjero sea una experiencia agradable y entretenida. 
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Performances, dialogues and simulations have shown an important grade of efficiency as techniques for language 
teaching, even developing social abilities of the learners. In fact, simulations help students to lose fear of expressing and 
performing fictitious situations in public. This kind of genuine communication involves, first, speaking, but also non-verbal 
communication, such as gestures, facial expression, non-verbal sounds... and so on. 
In this theme, we will see different drama techniques that can improve our student’s communicative strategies and 
their didactic application in the English class, and this will help them to achieve a good communicative competence. 
2. ANIMATION AND EXPRESSION TECHNIQUES. DRAMATIZATION OF DAILY LIFE SITUATIONS AND PERFORMANCE OF 
TALES, CHARACTERS, JOKES, ETC. 
When teaching a foreign language, we should bear in mind the reasons for using animation and expression techniques, 
as well as the typology of activities, possible problems and solutions… 
Why using animation and expression techniques? 
The main reason for their usage is to produce language in class that is as natural and spontaneous as any everyday 
speech act, so communicative competence can be achieved by the learner. We should remember Hyme’s concept of 
communicative competence, who claimed the necessity of acquiring other abilities more that language accuracy, such as 
strategic, discursive, socio-linguistic and socio-cultural competence.  
There are psychological, social, linguistic and pedagogical advantages of using animation and expression techniques, 
advantages that can be understood as reasons for using those techniques in primary education: 
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 Psychological benefits: 
 The develop children’s imagination and creativity. 
 They provide a sense of achievement, which is very important in language learning.  
 They increase spontaneity. 
 Acting can help remove inhibitions in shy students. 
 Social benefits: 
 Drama encourages social integration in the class. 
 It provides a field of learning values, attitudes and social conventions, essential features in a 
communicative act.  
 It improves the relationships teacher/students and students/students. 
 Linguistic benefits: 
 Drama activities provide practise of contextualized vocabulary and structures. Contextualization 
is an essential factor in second language learning. 
 They improve the pronunciation, since they develop the segmental and suprasegmental 
features (stress, intonation and rhythm).  
 They improve fluency and help memorize vocabulary and structures. 
 Pedagogical benefits: 
 Drama techniques develop positive attitudes towards the foreign language. 
 They motivate both good and weak students and create a pleasant atmosphere in the 
classroom. 
 
As we have already seen, animation and expression techniques give teaching another dimension, enabling students to 
come in contact with the foreign language and its culture.  
Which activities can we use? 
We can use different activities and techniques, such as: role-plays, simulations, acting out tales or stories, and other 
kind of activities, as sketches, working in groups, dialogues, mime activities… Let’s see them in detail: 
 Role-plays: students adopt a role in a determined situation, where they act using predetermined expressions. As 
positive result of taking part in role-plays, students get used to performing in front of others, which is what they 
will be forced to do outside the classroom, in real life.  
 A good example of role-play is: 
 Shop assistant: Good morning. Can I help you? 
 Customer: Yes, please. I’d like some tomatoes. 
 Shop assistant: How many? Two kilos? 
 Customer: No, thank you. Just 1 kilo. 
 Shop assistant: Here you are. 
 Customer: Thank you. How much is it? 
 Shop assistant: 2 pounds. 
 Customer: Here you are.  
 Shop assistant: Thank you. See you soon. 
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 Simulations: the teacher provides a setting for the students and establishes a problem that they have to solve, 
always connected with daily-live situations. They must act as themselves in an open and free (choose a menu, 
decide a film…). Students usually enjoy them. 
 For instance: You are going to make a travel next summer. In groups of four, decide where are 
you going.  
 Let’s go to Paris… 
 Let’s go to London… 
 Acting out tales or stories: it involves interpreting the text of a story in the form of speech. It can be a tale or a 
scene in a play. This kind of activities are more appropriate for students of Third Cycle, as they need certain 
linguistic competence. As a result, it is more difficult than role-play and simulation. 
 The last kind of activities, apart from the aforementioned ones, are: 
 Sketches, which are within drama field. They consist of learning by heart short texts and 
predetermined language and perform a predetermined situation.  
 Work in groups: there are activities in which the students have to discuss, complete, transform, 
modify or carry out some kind of activity connected with language.  
 Dialogues: consist in conversation exchanges we find in most textbooks, and they generally 
illustrate some kind of structure, vocabulary or language function.  
 Mime activities: we use mimes almost always, because a quick mime helps to convey the 
meaning. An example of activity to develop mime is: “What are we doing?” which helps 
students to lose their fear.  
 Jokes: it consists of a comical representation in front of the class.  
 Example: 
 Waiter, waiter! There’s a fly in the butter. 
       Yes, sir, it’s a butterfly. 
 Doctor, doctor, everyone keeps ignoring me!!! 
       Next, please.  
 And finally, Puppets: they can be used to retell stories and create new ones.  
 For instance: Two fruits, an apple and a pear start a conversation. 
 Pear: Why do you think children don’t eat fruit? 
 Apple: Maybe they find other food more attractive. 
 Pear: Really??? Let’s change ourselves!! We must be the most 
attractive food!!!  
 Apple: OK. We can paint ourselves in many colours! 
 Pear: Yesss! We’ll look terrific!!!! 
Which problems and solutions might appear? 
 Problems: 
 Noise and chaos. Many teachers consider that a quiet class is a good class, but to learn a 
language, students must talk, interact.  
 The solution to this problem can be the organization of interactions, such as: 
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 Organization of groups or pairs 
 The amount of time the task will take 
 The arrangement of the class 
 Etc.  
 Time. Some teachers think that drama activities are time-consuming, a waste of time, but it’s 
only an apparent disadvantage. We must remember that our students are consolidating what 
they have learnt in previous stages.  
 Large classes. We usually find more noise in large classes, as well as discipline problems, 
physical constraints, difficulties to set up… 
 The solution is a careful previous organization. 
 The use of the mother tongue. Students usually employ their mother tongue.  
 The solution can be: 
 Selecting the activities that are not beyond the students’ level. 
 Explaining them that these activities are excellent opportunities to 
use their English. 
 Asking the students to impose self-discipline within the group.  
3. GROUP WORK FOR THE DEVELOPMENT OF CREATIVE ACTIVITIES 
Unfortunately, the classroom is not always the best place to learn a language. It has some limitations such as: space and 
time, which prevent real communicative situations. 
Pair and group work are important techniques to improve the students’ use of English and they are very useful in  large 
classes, where students have few opportunities to participate.  
With these techniques, the whole class works separately, in pairs or small groups at the same time. It allows students to 
talk about their opinions, ideas and interests.  
The main advantages of suing pair and group work in class are: 
 It provides with more practise. 
 It improves personal relationships, as students need to interact. 
 The situation of being face to face has certain similarity with real life.  
 It increases self-confidence. 
 It provides a richer atmosphere for interaction. 
 
There are also some problems, such as: noise, wasted time during organization, difficulty of correcting all the 
groups/pairs, risk of using the mother tongue, etc.  
However, the advantages outweigh the disadvantages. When organizing group work there are several aspects to take 
into account: 
 The number of students, which should be decided in relation to the whole number of students in the classroom. 
 Each group should have its own leader or coordinator. 
 The teacher’s main task is to prepare students for the activities they must carry out.  
 The length of time and frequency. 
 The feedback and correction as a final stage. 
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4. TEACHER’S ROLE 
The role of the teacher is decisive so that group work can improve the learning of a language by means of creative 
activities.  
While drama techniques and group work are taking place, the teacher is expected to perform several roles.  
According to Jack Richards, these are the main roles of the teacher: 
 Organiser: he decides the size of the group and the way to select its members. Defines the activity and its result. 
 Manager: he observes the dynamic of the group and suggests improvements. Checks that the tasks are carried 
out according to the given specification. 
 Supplier: gives information or materials when asked. Proposes several and variable alternatives. 
 Assessor: gives explanations depending on the necessities of each group. Clarifies grammatical difficulties, 
organises sessions to practice pronunciation. 
 Motivator: he provides with positive feedback about the development of the activity. 
 Problem detector: observes the difficulties appeared in the performance of the group, clarifies the problems and 
suggests solutions. 
 Evaluator: evaluates the work or performance of the group; propose criteria so that the groups can evaluate 
themselves. 
 
During sessions of group work, the teacher will have to move from a role to other, applying the techniques required in 
each situation. In each case the teacher individualises his/her help depending on the group, offering his presence in a 
diplomatic manner, and not imposing it to the group.  
Moreover, the teacher also has the role of creating communicative needs, as well as providing students with 
opportunities to develop their role as an autonomous learner. In the end, the main role of the teacher is to facilitate the 
communicative process within the classroom, so students will achieve their learning objectives.  
5. CONCLUSION 
As we have been able to see during this theme, the teacher must be aware of different techniques and resources for 
foreign language teaching, in order to apply them. 
Taking Chomsky as reference, we can say that language is not only the total sum of statements and sentences 
grammatically accepted, but also the usage we make of them (the characteristics of the setting, the motives, meaning and 
common knowledge…). In fact, a sentence can be grammatically correct and, however, inappropriate from a functional 
point of view.  
For that reason, simulations and role-plays provide with the necessary opportunities to develop the language in a 
natural way. 
All these aspects will surely contribute to develop the communicative competence of our students, making the learning 
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